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Edtori al

Blits and Educati on

Education plays a vital role in the devel opnent of an individual's personality. The personality of an
average individual inasociety reflects the progress that a soci ety has nade. I n nodern soci eties, educati on
pl ays a nuch nore inportant role in hel ping the individual acquire self-esteem Denying education to an
individual, therefore, anounts to denying himiher the basic source for self-esteemand dignity. Yet, this
has been the fate of Dalits in India fromtine i menorial. (The termDalit can be used in two ways. e in
the narrow sense of referring to ex-untouchable group, and the other in the broader sense by including
Adivasis or tribes because of their serious backwardness in Indian society. In sone respects, tribes rank
higher in terns of backwardness conpared to Dalits. Henceforth, by Dalits here we nean ex—unt ouchabl e
groups or Schedul ed Gastes and by Adivasis we nean prinmtive tribes or Schedul ed Tribes.) Many attenpts
by Dalits to educate thensel ves have been thwarted by non-Dalits in Indian society. This was done in
order to naintain the exploitative social order of caste in society. A conplex set of cultura (religous)
neans were enpl oyed to deny education to Dalits, and to justify this social order. Inthis system the self
esteemof the individual is deternmined by the social esteemof the group, which in turn is determined by
the caste status. Apart formdenying social esteem the caste systemis also used to exploit Dalits,
economcally. It is in the interest of nonDalits that Dalits remain silent and ignorant of their social
exploitation. Education, as we all know is a great neans through which a person or a group not only
learn to express thensel ves but al so becone aware of their social condition.

Adivasis (tribes), unlike Calits, have a different story in relation to education. (Hre, we are referring to
Adivasis or the Indigenous People). Their exclusion from nai nstream soci ety has been voluntary. For
their sel f-esteemis based on standards that are internal to the culture they bel ong. But wth noderni zation
of society they are forced to assinilate thensel ves into nai nstream soci ety into which sone groups,
anong these, voluntarily like to integrate, but sone resist. Hwever, since they do not have a choice of
excl udi ng thensel ves, they have to catch up with other nainstreamgroups in terns of education, and as
| at econers, they face serious disadvantages in an education system which is largely domnated by the
nai nst ream upper caste groups. Once they try to interact wth this mai nstream society they are treated
sinmlarly like Dalits as untouchabl es.

Dalit students too are segregated fromthe rest and mistreated by the upper castes teachers. A dengani ng
i nage of thensel ves is constantly portrayed by these teachers, and this results in a very | ow sel f—esteem
onthe part of Dalit students. Giling caste nanes and verbal abuse is a conmon practice i n these schodl s.

This is one of the ngor reasons for high drop-out rates anong Dalits.

The point this fact sheet attenpts to nake is that we are dealing with specia groups, the denial of education
to whom has been a great weapon in the hands of the upper castes for subjugating and exploiting Dalit
over the ages. Therefore, to asses their educational status as a group is vital in understanding the Dalit
predi canent .

Educati onal status of Schedul ed Castes and Schedul ed Tribes

There are over 300 million illiterate persons according to the 2001 Gensus. G these, S constitute about 62
mllion approxinately or about 20 percent. This is far inexcess of their share in pogpdation And according to the
latest NSSO dat a STs costitue dnast fifty percet of theilliterae popplaion Literacy is defined as an dility to
read and wite in any language. This concept of literacy is applied to a popdation index of 7 years and above.
Literate popu ation, therefore, includes al those who have acquired literacy through the neans of fornal educati on
o otherwse irrespective of the stages of education. Let us first look a the Eucationd status of Aits (S3) in

dept h.
Frst striking festure in terns of the literacy is that there is a significat gap between the S3 in conparison to

non- G (excl uding STs). W have to al so keep in mind that when we ta k of non-SC and ST we include the BC
popul ati on whi ch has a so been deprived of education by the upper castes. Therefore, we can inagine that the gap
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between the upper castes and Dalits (SX). The gap would be nuch higher if we exclude the BC popul ation.
Qpared to the 1961 data Calits seemto be catching up a little bit by 2000. This can be observed fromfor data
giveninthe folowng table 1, which presents the decadal changes inthe literacy rates of the S and the Non SO
ST popul ati on.
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Table 1
Trends in Literacy Rates for the Non SC/
ST and the SC Population, 1961-2001

Years | Non SC/ST SC GAP?
1961 2791 10.27 17.64
1971 33.80 14.67 19.13
1981 41.30 21.38 19.92
1991 57.69 37.41 20.28
2001 68.81 54.70 14.11

Source: The Census of India, 1961-2001.
! Percentage point difference between the Non
SC/ST and the SC population.

(ne feature common to both in S& and STs is the internal gap between genders. In case of SX the gender gap
is about 24% In conparison wth the non S and STs counterpat s the SC femal es | ag behind by 16.3%

Table 2
Literacy Rates for the Non SC/ST and SC Populations
by Sex and Place of Residence, 2001
Residence Total Male | Female | M/F Gap
Non SC / ST Population
Total 68.8 78.7 58.2 20.50
Rural 62.6 74.3 50.1 24.20
Urban 81.8 87.6 75.3 12.30
Urban-Rural Gap 19.2 13.3 25.2
SC Population
Total Male | Female
Total 54.7 66.6 41.9 24.70
Rural 51.2 63.7 37.8 25.90
Urban 68.1 77.9 575 20.40
Urban-Rural Gap 16.9 14.2 19.7
Non SC/ST-SC Gap
Total 14.1 12.1 16.3
Rural 11.4 10.6 12.3
Urban 13.7 9.7 17.8
Source: Census of India, 2001

Very few peopl e can nanage to get literacy by infornal neans. The percent age shom in the figure spels out thet
of al ages naxinum4. 10 percent of Dalits only nanage to becone literates by other neans. Wen it cones to
technical education the figure shows an admssibly lowlevel of achievenent. Not only that, in continuance wth
the general education, even those who becone graduates are strikingly less in percentage. The contrast between
the non-SJ ST popul ations may not necessarily seemto be striking because a huge chunk of popul ation of @BC
category gets dissoved into a nuch nore strikingly visible contrast of the non-(BC upper caste popul ation in
terns of education.

A graduates and above and post graduate degrees (as shown in table 4) levels the nale fenale difference in
terns of achievenent is respectively four percent, approxinately for the non SO ST popul ation; whereas as
agai nst such a huge nunter of popul ation, the difference between nale fenale in terns of their achi evenent at
graduate level is 24% Bit at the sane tine shows an a nost equal track record for both nale and fenal e at
postgraduate level . Technical degrees are inport at to showthe dif ference of represent ation of nal e and fenal e.
Both in non SO ST population and ST ST popul ation there exits a significant difference between nal e/ fenal e
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Table 3
Educational Attainment by Age and Levels for Social Groups, 2001

SC Population

Levels of Education
710 9 10to | 15to 20-24 | 25+ All
14 19 ages
Literate without formal education 1.2 1.1 25 4.1 7.0 4,10
Up to Primary 98.80 87.5 41.0 37.3 49.5 61.2
Middle 0 10.4 30.2 22.4 17.2 16.3
Secondary 0 0 20.8 17.0 135 104
Higher Secondary 0 0 5.2 125 5.9 45
Under Graduate 0 0 0.2 1 0.6 0.4
Technical Diploma 0 0 0 0.1 0 0
Non-technical Diploma 0 0 0.2 0.9 0.6 0.4
Graduate & Above 0 0 0 5.7 6.3 3.1
All Literate & Educated 68.00 | 7850| 73.50( 63.00| 39.60| 54.70

Non SC / ST Population

Literate without Formal Education 1.18 11 15 3.25 4.47 3.36
Up to Primary 98.81| 84.07| 29.95 27.2| 36.64| 49.54
Middle 0| 14.82| 28.82| 18.66 16.11 16.21
Secondary 0 0| 29.07( 20.09 185| 15.12
Hr Secondary 0 0 9.59| 17.82 9.99 7.32
Under Graduate 0 0 041 1.49 1.24 0.8
Technical Diploma 0 0 0.04 0.13 0.12 0.08
Non-technical Diploma 0 0 0.37 1.36 1.12 0.72
Graduate & above 0 0 O 1147 | 12.72 7.64
All Literate & Educated 73.22 6| 8212 77.17| 62.74 68.8

Source: Census of India, 2001

representati ons in technical educati on and thereby proves to be a difference between nale and fenale in terns of
prof essi onal choi ce whi ch becones cl earer when it cones to teaching. The over trend in professional streanhining
init df, dearlytaks about the pligt of theindviduas accordng to their gender identity. Snce technica degrees
are undoubted y the prine determinant deciding social as well as business opportunities, the difference between
the SO ST and the non ST ST becones so crucial a natter to be taken note of.

RFerfornance in attend ng educati onal institution, being an overal general figure, shows the irreconcilabl e difference
bet ween SO ST and non SO ST popd aion As we nove up fromage group from6 right up to 15-19 the dif ference
incresses in a linear progession. Athough the age group of 20-24 does not fall into the sane sequence, the
dfference is substatidly high

Table 4
Educational Attainment for 15+ Population by Social Groups
and Sex, 2001

Non SC / STs SCs

Educational level
Male | Female | Male | Female

1. Graduate & Above 8.8 4.6 34 1.0
2. Graduate Degree other than 68.2 67.5| 69.6 70.0
Technical

3. Post Graduate Degree other 17.3 21.0| 18.6 18.9

than Technical
4. Technical Degrees

a) Engineering & Technology 8.6 4.0 51 3.6
b) Medicine 2.2 1.9 14 2.1
c) Agriculture & Dairying 0.4 0.1 0.3 0.1
d) Veterinary 0.1 0.1 0.1 0.0
5. Teaching 3.3 55 4.4 7.1
6. Others 0.1 0.1 0.1 0.2

Source: Census of India, 2001
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Table 5
Attending Educational Institution by Age-groups for Non SC/STs and SC Populations, 2001
Age-groups/Social groups
Type of Educational <6 7to 11 12to 14 15-19 20 - 24
Institutions N N N N N
on on on on on
scisT| S¢ | scist| SC [ scisT| S¢ | scisT| SC | scisT| SC
All Educational Institutions 12.1( 10.0 789 73.9 748 | 67.7 46.3| 36.9 147 10.1
School 12.1( 10.0 789 | 73.9 748 | 67.7 39.2| 333 4.0 3.8
College 0.0 0.0 0.0 0.0 0.0 0.0 59 29 9.6 53
Vocational Institutions 0.0 0.0 0.0 0.0 0.0 0.0 0.8 04 0.7 0.3
Other Institutions 0.0 0.0 0.0 0.0 0.0 0.0 0.4 0.2 0.2 0.1
Literacy Centre 0.0 0.0 0.0 0.0 0.0 0.0 0.1 0.1 0.2 0.4

Source: Census of India, 2001.

As regards the sex ratio of school attendance, the national average of the non SCpopul ation in the year 1987-88
is 17. 6 wereas the SCpopuationis: 16.7. Bit a reversibe trend can be seen in 1993-94. The consi derably
advant ageous position of SCpopulation in terns of attendance of fenal es was sl ackened significantly. The ratio
anong the non SC popul ation was reduced by 13.9; on the contrary, anong S the sane was w dened upto 18.1
(refer tade ).

Table 6
School Attendance Rates by Sex and Social Groups 1987-1988 & 1993-1994
1987-1988* 1993-1994
State SCs Non SC/STs SCs Non SC/STs

Boys | Girls [ Boys | Girls | Boys | Girls | Boys | Girls
India 498 331| 634 458 64.3| 46.2 749| 61.0
Andhra Pradesh 55.1| 32.1f 63.9 42.3 64.4| 445 71.7| 56.0
Assam 699| 705| 632 587| 754( 70.8 759 717
Bihar 2411 93| 469 27.3| 46.0| 225 63.5( 441
Gujarat 70.3| 48.6 68.1] 53.9 775| 653 78.6| 62.6
Haryana 63.1| 49.0( 76.9 549| 76.6| 56.6 65.0| 71.7
Himachal 76.5| 89.6| 839 69.3( 87.6| 821 91.8| 83.9
Jammu & Kashmir 70.2| 534 63.3 40.9 87.5( 63.9 85.0| 75.7
Karnataka 475] 29.4 625 50.8| 65.7]| 405 76.2| 67.6
Kerala 86.1| 819 89.7 87.5| 96.0| 885 92.9| 94.0
Madhya Pradesh 48.2| 257 63.0 340| 576| 37.0 70.4| 525
Maharashtra 66.0| 43.1| 77.1] 625| 838| 728 86.4| 76.7
Orissa 46.7 (| 30.9 66.1) 515| 67.9]( 439 76.5| 68.0
Punjab 50.5( 413| 76.3 69.3| 68.6| 59.2 88.4| 83.6
Rajasthan 49.8| 12.3 65.5 27.9 58.1] 21.5 76.8( 41.1
Tamil Nadu 724 581 79.6 63.7| 769 71.2 85.6| 76.6
Tripura 65.7| 63.0| 70.6 68.8| 87.9| 832 86.7| 86.6
Uttar Pradesh 436 15.1] 57.0 336 59.7| 315 69.9| 494
West Bengal 47.3| 39.0 56.6 524 679 56.9 71.1] 65.9

Source: NSS, 43rd Round, July 1987-June 1988 and 50th Round (Report No. 412),
Government of India
* Excludes Neo-Buddhists of Maharashtra.

In state wse consideration Keraa consistently shows the highest track record of achievenent during both the
periods under consideration. But states like Ryasthan do not show any positive sign of growth either in the
achi evenent of SC population in general or regarding the sex ratio anong those who attended school .

As far as dropout rates are concerned, non-SC conmunities have been able to substantially reduce it over a
period of 20 years. Bit inthe case of S5, therate is not nuch against the target of 10th standard (see table 7).

Athough gradual gronth rate is shomn every donai n over ten years, naking inroads to technical education is not
on par wth the achievenent inrest of the fields. Let us have a look a the state wse represertations of S5 in
both higher education and technical education (refer table 8).

We can see that the states Bhar and Qissa | agging behind other states both in Hgher Educati on and Techni cal
Education. Let us nowhave a look at status of SIs (rfe tade 9.
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Table 7
School Dropout Rates by Stages of Education
and Social Groups, 1980-1981 to 2000-2001

Years All Communities SCs

-V v =X -V | vIlE =X

1980-1981 |58.7 |72.7 [825 |60.2 |76.8 [86.9
1985-1986 |47.6 |64.4 [77.6 |525 |725 (814
1990-1991 | 426 |609 (713 |494 |678 [77.7
1995-1996 |42.1 |58.8 [69.6 |45.7 |67.0 [77.7
2000-2001 |39.0 [54.6 |66.0 (45.2 |60.7 |72.1

Source: Selected Educational Statistics, 2001-2002

Table 8
Participation in Higher Education of the SCs 1991 and 2001
1991 2001
Stages of Higher Education Courses/Streams

Male | Female | Male | Female
Total Higher Education 9.0 4.5 111 8.8
Research & Post-Graduate 8.9 2.2 13.4 9.3
Graduate General/Non-technical 9.4 4.9 14.0 8.2
BA/BA Honours 13.6 5.6 16.6 9.4
B.Sc./B.Sc Honours 6.6 4.6 11.0 8.6
B.Com/B.Com Honours 5.8 3.6 115 4.9
B.Ed/B.T. 11.0 5.0 15.2 11.0
Graduate Technical/Professional 6.4 6.9 7.4 13.6
B.E./B.Sc Engineering/B.Arch 5.7 55 7.4 7.5
M.B.B.S 8.9 8.1 11.0 10.8
Others NA NA 16.1 16.1
Post-Matric Diploma 10.9 3.8 10.6 12.2
Polytechnic 8.7 8.5 10.2 11.4
Teachers Training Schools 14.3 1.4 17.0 14.2
Technical & Industrial Crafts 12.0 125 10.2 11.7

Source: Selected Educational Statistics, 1991 & 2001.

Educational Status of Tribas in Inda

STs constitute about 8%0af the totd popuaion and their popd aion ration has been rising over the last fifty years.
This can be seen fromthe t abl e bel ow

Alarge mjaity of tribalsinindaaelandess ad do nat have a reliad e source of their sustenance. According to
the 1991 CGensus figures 42.02 percent of the Scheduled Tribe popul ation worked as nain workers (those who
vere enpl oyed for nore than 183 days in the preceding year). G whom54.50 percent were cultivators and 32.69
percent agricultura labourers. Thus, about 87 percent of the nain workers fromthese communities were engaged
inprinry sectar activities. A ngjority of those enpl oyed do not receive even the st atutory mini numwages. Tritd
vonen are paid even less than the triba nen. This shows the penury and destitution prevalent anong tribal
popd aionininda

Though the overall levels of poverty for tribal popul ation have reduced between 199394 to 1999-2000 from
51.94% to 45.86%anong rural tribal popul ation and 41. 14%to 34. 75%anong the urban tribal population, the
rate of decline in poverty anong the STs is nuch | ower than that anong the general popul ati on and secondy, the
gap between poverty rates anong tribal and general population is wdening. A nuniber of Schedul ed Tribes living
bel ow poverty line have been provided economic assistance to enable themto rise above the poverty-line. The
assi stance that has been provi ded by governnent has decreased fromRs. 9.98 |akh during 1999-2000 to 8.81
' akh during 2000-2001. Ater this short introduction we are now prepared to underst and the educationa st aus of
Trikds.

Areviewof literacy rates anong ST popul ation in conparison wth that of the general populaion indicates a
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Table 9
State wise Participation and Coefficient of Equality in Higher Education for the
SCs
Participation in Coefficient of Equality

State Higher Technical All Higher Technical

Education Education* Education Education
1991 | 2001 | 1991 | 2001 1991 2001 1991 2001
India 7.43| 10.29| 6.47 7.23 0.45 0.64 0.40 0.45
Andhra Pradesh 11.29 | 1390 10.08| 12.13 0.71 0.86 0.63 0.75
Assam 7.45 880 546 10.72 1.01 1.28 0.74 1.55
Bihar NA 5.58 NA 3.42 NA 0.36 NA 0.22
Gujarat 724 1523| 5.26 5.38 0.98 2.14 0.71| 0.76
Haryana 5.65 9.45( 16.95 3.93 0.29 0.48 0.86 0.20
Himachal 7.33| 12.55| 13.32 8.96 0.29 0.51 0.53 0.36
J &K NA 0.00 NA 0.00 NA 0.00 NA 0.00
Karnataka NA | 12.74| 3.96 5.89 NA 0.79 0.24 0.36
Kerala 6.41 9.63| 6.75 6.52 0.65 0.98 0.68 0.66
MP 7.27 8.99 | 10.20 6.34 0.50 0.59 0.70 0.42
Maharashtra 8.25 9.85( 5.73 1.72 0.74 0.97 0.52 0.17
Orissa 6.36 9.34 9.22 8.53 0.39 0.57 0.57 0.52
Punjab 11.75| 12.07 | 18.55 7.80 0.42 0.42 0.66 0.27
Rajasthan NA | 10.34 NA | 19.17 NA 0.60 NA 1.11
Tamil Nadu 12.93| 18.62| 10.01| 10.98 0.67 0.98 0.52 0.58
Tripura 1145 15.79| 15.80| 16.97 0.70 0.91 0.97 0.98
upP 11.61( 14.08| 4.80| 22.03 0.55 0.67 0.23 1.04
West Bengal 749 | 11.70 5.94 8.04 0.32 0.51 0.25 0.35
Delhi 576 10.28 | 11.27 8.74 0.30 0.61 0.59 0.52

* Degree courses only.

growng gap between literacy rates of these two coomnities. The literacy rate of Schedul ed Tribes is abysnal |y
lowat around 29.60 percent, as against the national average of 52 21 percent.

It isdsoimatant to note, fromthe above tade that the 1991 literacy rates far SIs are anost equal to the
literacy rates of the tatd popdaionin 1971

Table 10
Schedule Tribe Population over the years
Total ST Percentage
Year Population Population of the Total
(in millions) (in millions) Population
1951 361.1 191 5.29
1961 439.2 30.1 6.85
1971 548.2 38.0 6.93
1981 685.2 51.6 7.53
1991 846.3 67.76 8.08

Inthe context of triba vwonen inInda illiteracy is so higly prevdent that their engagenent wth the nai nstream
society is seriously linted Wile nore then three-quarters of ST wonen are illiterate, 77 districts in Inda have
triba fenale literacy rates loner than ten percent and 14 districts have less than three percent tribal female
literacy rete

The above data shows that the gross enrolnent ratio for Gasses 1-5 and G asses 1-8 has declined from1990-91
10 1999-2000 for the total populaion, but inthe case of ST population it has decreased for Gasses 1-5 (except for
girls) but has inproved for Gasses 1-8 Bit there still remains an anost five percentage point gap betveen the
enrolnent of ST girls and non-ST grls wereinless than hdf of ST grls ae nat even erdled in schods. Yd, ths
| arge scal e enrd nent of ST childrenin school s has been on account of w de scal e governnent efforts to universalize
education and a growng denand anong the tribal conmunities to access formal education system perhaps as
a neans to achieve inclusion in the nainstream However, thishes hedits own ramfications. Wile school s as
institutions and teachers as critica agents have renai ned fundamertdly unchanged, the school & mosphere has
nat always becone conduci ve to accept and retan these children in schod s.

The prodem ¢ drop ot s persists among dl categories ¢ children in Ida However, in the cotext ¢ children
studying in Qasses 1-10 the gap between the ST and tdd population in reduction of drop-outs has w dened
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from 1990-91 to 1998-99. The reduction in the drop out rates could be because of various incentive schenes run
by the Stat e Governnent s for educati on of ST chil dren such as those provi di ng free books, uifa ms and schal arshi ps
in gover nmert schod s. Bit schemes such as those providing fo hostel's fo ST boys and grls are mt impl enent ed
fulyby the States ow ng to lack d firedd resources and therefore fewer ST chil dren pur sue hi gh schodl educati on.
The pdicy ¢ reserving specia seats fa ST students & higher education levelsis not wdely availed since a large
nuniber of ST students do not even reach those levels and drop out & |ovwer levds d schod education. Even the
Ashramschool s (residatid schools fo ST boys and dgrl9 started by the Government in 1990-91 are poorly
mai ntai ned and soneti mes | ack even the basic failities Gventhe lowlevds d liteacy among the ST popul ati on,
several children fromthese communities happen to be ‘fird generation learners’ and in the absence o Stae
support fo helping them cope wth studes, very many children drop ot d the schods. This dsproportionatdy
low representation d ST childen @ higher leds d education compounds the existing disparities anong
Indian society.

Table 11
Literacy rates (in percentages) of ST and Total
population (1971-1991)

Category 1971 | 1981 | 1991
Total Population 2945 | 36.23 | 52.21
(including ST population)
ST Population 11.30 | 16.35 | 29.60
Gap between ST and 18.15 | 19.88 | 22.61
Total population

Lack d proactive governance in favar d the STsis nat lirked aly to lack & resources. Governmert & irdf ference
and lack ¢ @iticd Wl are Iarqdy responsible fo the cdlous stae d dfars The uuilised amount for trild
vel fare fa the years 1998-2001~ fo d the ¢ ates combined was Rs. 40546. 46 | akbs. States wth high proportion
6 ST population dso had high amounts & untilised funds wth Bhar (Rs. 8113.26 lads), Jharkhand (Rs.
4742. 62 | akhs), Mudhya Pradesh (Rs. 4721.61 lakhs) and Gjarat (Rs. 3721.72 | akhs) topping the order.

Table 12
Sex-wise Gross Enrolment Ratio of ST and Total Population
(1990-91 to 1999-2000)
1990-1991 1999-2000

Class 1-5 | Class 1-8 | Class 1-5 | Class 1-8
Total Population 100.1 62.1 94.9 58.8
Boys 114.0 76.6 104.1 67.2
Girls 855 47.8 85.2 49.7
ST Population 103.4 39.7 97.7 58.0
Boys 126.8 51.3 112.7 70.8
Girls 78.6 27.5 82.7 44.8
Gap - Total (+) 3.3 (-)224 (+) 2.8 (-)0.8
Boys (+) 12.8 (-) 25.3 (+) 8.6 (+) 3.6
Girls (-)6.9 (-) 20.3 (-)25 (-) 4.9

The School Experience

A school, the experiences d tritd children range from dsxri mingtion to a sense d compete dienaion
Student s from ST conmuni ti es encounter a series ¢ abst acles indudng commuting long d€ ances to schod in
hostile environmetd condtions, abuses and dsxi miretion fromteachers and fdlov students from nontribd
backgrounds, dffialty in comprehending the language of instruction and negatiating space for themsel ves
which was denied historically.

Qildren s denomingiod idatities have always dfected thar school experiences. Idedly, the schod teacher
must day avitd rdein suparting the strugdes of first-generation learners. B it is found thet al though there is
fomd inclusion in the mai nstream educati on system in the sense that children are dfiddly erdled, the teachers
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Table 13
Drop out rates (in percent) among ST and Total Population
(1990-91 to 1998-99)

Classes 1-5 Classes 1-8 Classes 1-10

1990-91 | 1998-99 | 1990-91 | 1998-99 [ 1990-91 | 1998-99

Total 42.60 39.74 60.90 56.82 71.34 67.44
ST 62.52 57.36 78.57 72.80 85.01 82.96
Gap 19.92 17.62 17.67 15.98 13.67 15.52

are dten found to question the ‘educdility o tribd children, reveding that nothing much has changed in the
perceptions held about the ‘other’ by teachers who are generally dram from mainstream socia groups.

Research shows thet trikd children are often subjected to overt discrinnation by nontriba upper caste school
teachers who view them as ‘slow learners’ unable to learn despite severad repetitions;, as ‘uclean and are
therefore given tasks ¢ sweepi ng and swabbi ng the schodl s unlike nontribd upper caste children who ey be
asked to fetch vater o lock the schod. Teachers dso demean tritd children by cdlirg thar parent s * drunken',
wth no ineest in schods and education. Utouchability is dso found to preval in schoo's, where upper caste
teachers and student s refuse to drirk water from the sanme tap as the tritd chil dren bef ore washing 1 thoroughl y.
Even pay ativities and school transactions are sometines segregated on the basis d these idatities The
tritd children are repeated y subjected to verbal abuse & the hands d upper caste teachers and this has a
aiticd impact on the way these fird generation students view themse ves as |earners.

Snce the tritd | anguages are dsindly dfferet from the nmedi umd instruction in school s (which is usudly the
respective State | anguage) tritkd children dten fird i edremdy df fialt to cope wth thar studes and homework.
This lack ¢ | anguage ddlls acts as a serious i npedi ment when the teacher is a non-tribal and nakes no effort to
lirkthe two lirgistic experiences fa thechld Aspirations among trikd childen ae dso low considering thet
there ae mt may faomally educated persons in such communities. The ingdility to secure jaos amongst tribd s
who have comp eted fa ma educati on have lead sonme to get dsillusioned wth the educati on syst emand question
the fuility ¢ spending several years strugding to get educated. Some consider school educated children as
ufit to cary au thar heredtay occupaios thereby rendering them ‘wsdess inthar tradtiad lives VY, the
notivation of alarge nunber of tribal children to vl k hours to reach schod, tderate the rebuke d teachers and
fdlowvstudents, thar efats toidatify wth a |l anguage and curicdum thet is dien to thar own life worl ds and thar
strugg es to bresk free of their histaicd nargrdisaionis dfintdy striking

Concl usi on

Schedul ed castes and Tribal conmunities inlIndia have been Hstaicdly deprived d access to resources and
goportunities, including the opportunity to gt educated. The Indian governmeat’s €fat to bring these children irto
fo m& schools hes faled @ two leds. FHrdly, because i is not able to ervd!l al Shedued caste and triba
children and provide them access to good quality functional education. Secondy, even when Schedul ed castes
and tritd children are erdled into schods, the education system besides dding ot some incentives does nat
do much to improve the school environmert which Wl trest these first-generation learners wth respect and
dgity. Instead Schedul ed castes and tribal children ae made toput up wth an d fensive and irsdting di mae
that continuously dsxi minates and dienates. For such histaicdly deprived commuities, providing access to
education is sinply nt enough, the governmert has to take a proactive rde in creating overal conditions and
gpotuities thet wil fadlit ate their transition and bresking of the intergenerationd cycle d poverty and illiteay.
A semsitive cadre d teachers and bureaucracy is definitely required to make the df ference A anther leve,
educati onal deprivation nust be seenin the context d oserd! deprivation ¢ the communi ty and hence emphasi s
must be placed ani mproving the situetion d Schedul ed caste and tritd communities in general . Followng the
i ncreasi ng gap bet ween the rich and the poor in the country, the gap bet ween the ST ST and non- ST ST chil dren
is dso wdening rgudy, thereby futher isdaing the isdaed Respecting their cla ms a the ot set shoud set
the bl rdlingintherigt dretion
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